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The Case for Common Formative Assessments
By Rick and Becky DuFour and Robert Eaker
We received a question from a principal of a high-performing middle school who wrote:
“Although we have made significant growth in many of the core components of a
professional learning community we continue to struggle with the perception of teacher
autonomy as a result of attempting to create common assessments. A number of
teachers continue to believe that common assessments restricts their ability to
differentiate instruction from their colleagues…. our staff still remains hesitant to fully
engage in meaningful collaboration which would result in creating common assessments
and sharing instructional practices.
We have offered our own arguments as to why assessments created by a team of
teachers are superior to the formal assessments developed by a teacher working in
isolation.
1. Team-developed common assessments are more efficient.
If five teachers teaching the same course or grade level are responsible for ensuring all
students acquire the same knowledge and skills, it make sense those teachers would
work together to determine the best methods to assess student learning. A team of
teachers could divide responsibilities for creating a unit and developing assessments.
Teachers working in isolation replicate and duplicate effort. They work hard, but they do
not work smart.
2. Team-developed common assessments are more equitable.
The use of common assessments increases the likelihood that students will have access
to the same curriculum, acquire the same essential knowledge and skills, take
assessments of the same rigor, and have their work judged according to the same
criteria. We have witnessed repeated examples of teachers who were emphatic about the
need for consistency, equity, and fairness in terms of how they were dealt with as adults,
being completely unconcerned about the inconsistency, inequity, and lack of fairness that
characterized the assessment of student learning in their school. If every teacher has
license to assess whatever and however he or she determines, according to criteria
unique to and often known only by that teacher, schools will never be institutions that
truly model a commitment to equity.
3. Team-developed common formative assessments are more effective in
monitoring and improving student learning.
We have cited several researchers who have concluded that team-developed common
formative assessments are one of the most powerful strategies available to educators for
improving student achievement. We know of no research concluding the formal
assessments created by individual teachers working in isolation advance student
learning.
4. Team-developed common formative assessments can inform and improve the

practice of both individual teachers and teams of teachers.
Teachers do not suffer from a lack of data. Virtually every time a teacher gives an
assessment of any kind, the teacher is able to generate data – mean, mode, median,
standard deviation, percentage failing, percentage passing, and so on. As Robert
Waterman (1987) advised, however, data alone do not inform practice. Data cannot help
educators identify the strengths and weaknesses of their strategies. Data inform only
when they are presented in context, which almost always requires a basis of comparison.
Most educators can teach an entire career and not know if they teach a particular
concept more or less effectively than the teacher next door because the assessments
they generate for their isolated classrooms never provide them with a basis of
comparison. Most educators can assess their students year after year, get consistently
low results in a particular area, and not be certain if those results reflect his or her
teaching strategies, a weakness in the curriculum, a failure on the part of teachers in
earlier grades to ensure students develop a prerequisite skill, or any other cause. In
short, most educators operate within the confines of data, which means they operate in
the dark. But in a PLC, collaborative teams create a series of common assessments, and
therefore every teacher receives ongoing feedback regarding the proficiency of his or her
students, in achieving a standard the team has agreed is essential, on an assessment
the team has agreed represents a valid way to assesses what members intend for all
students to learn, in comparison to other students attempting to achieve the same
standard. That basis of comparison transforms data into information.
Furthermore, as Richard Elmore (2006) wrote, “teachers have to feel that there is some
compelling reason for them to practice differently, with the best direct evidence being
that students learn better” (p. 38). When teachers are presented with clear evidence
their students are not becoming proficient in skills they agreed were essential, as
measured on an assessment they helped to create, and that similar students taught by
their colleagues have demonstrated proficiency on the same assessment, they are open
to exploring new practices. When the performance of their students consistently prevents
their team from achieving its goals, they are typically willing to address the problem. In
fact, we consider team-developed common formative assessments one of the most
powerful motivators for stimulating teachers to consider changes in their practice.
5. Team-developed common formative assessments can build the capacity of
the team to achieve at higher levels.
As Wiliam and Thompson (2007) found, the conversations surrounding the creation of
common formative assessments are a powerful tool for professional development. When
schools ensure every teacher has been engaged in a process to clarify what students are
to learn and how their learning will be assessed, they promote the clarity essential to
effective teaching. When teachers have access to each other’s ideas, methods, and
materials they can expand their repertoire of skills. When a team discovers the current
curriculum and their existing instructional strategies are ineffective in helping students
acquire essential skills, its members are able to pursue the most powerful professional
development because it is specific, job-embedded and relevant to the context of their
content, their strategies, their team, and their students.

6. Team-developed common formative assessments are essential to systematic
interventions when students do not learn.
We argue that if educators were truly committed to high levels of learning for all
students, they would not leave the question, “what happens when some students do
learn” to chance. They would, instead, work together to create systems of intervention to
ensure any student who struggles receives additional time and support for learning in a
timely and directive way. Team-developed common formative assessments are a critical
element of that system of intervention.
Not every assessment should be a common assessment. There is still a place for
individual teachers to create their own formal assessments. Team-developed common
assessments will never eliminate the need for individual teachers to monitor student
learning each day through a wide variety of strategies that check for understanding. But
if schools are ever to take full advantage of the power of assessment to impact student
learning in a positive way, they must include common formative assessments in their
arsenal. Professional learning communities will make team-developed common formative
assessments a cornerstone of their work.

Common Formative Assessment Development Process (Module 2 is Yellow) (Module 3 is Pink)

1. Topic or unit:

Historical Arguments: Understanding “We the People…”

3. Select a standard(s) to be commonly assessed and write it in this
box. To gain a better understanding, underline the nouns and
circle the verbs.

RI.6.2 Determine a central idea of a text and how it is conveyed through
particular details; provide a summary of the text distinct from personal opinions
or judgments.
W.6.1 Write arguments to support claims with clear reasons and relevant
evidence.
a. Introduce claim(s) and organize the reasons and evidence clearly.
b.Support claim(s) with clear reasons and relevant evidence, using credible
sources and demonstrating an understanding of the topic or text.

4. List your BIG ideas.
a.
b.

An effective summary demonstrates the reader’s understanding of a
topic or text by communicating the text’s central idea in a way that is
free of personal opinions and judgments.
Strong arguments present claims that are backed up with clear reasons
and relevant evidence from credible sources.

2. Identify the standards to be addressed in this topic or unit.

RI.6.2 Determine a central idea of a text and how it is conveyed through particular
details; provide a summary of the text distinct from personal opinions or judgments.
W.6.1 Write arguments to support claims with clear reasons and relevant evidence.
a. Introduce claim(s) and organize the reasons and evidence clearly.
b.Support claim(s) with clear reasons and relevant evidence, using credible sources and
demonstrating an understanding of the topic or text.

Describe what a student would know, understand and be able to do if he/she
mastered the standard.

The student should be able to determine the central idea of a given text and provide a
summary of the text without using personal opinion or judgment. The student should
also be able to write an argument to support his/her claims with clear reasons and
relevant evidence.

Create learning targets using student friendly language. “I can statements.”

I can summarize a text identifying the main idea in a nonjudgmental way and write an
argument to support my claims. This means I can give clear reasons and relevant
evidence to back up my claims.

5. Write an essential question/s with the corresponding BIG idea (BIG ideas
answer the essential questions)
a.

What makes a summary of informational text effective?

b.

How does a writer craft a strong argument?

6. Learning Target/Test Item Match: Based on the Learning Targets and Definition of Mastery (See #3), choose the types of test items that will work best to
measure mastery. Place checkmarks in the appropriate boxes below.
Selected Response Items
Constructed Response Items
Performance or Personal Communication
_______ True false
_______ Closed Constructed Response: Lend
_______ Multiple Choice
themselves to a right or wrong answer. Usually
_______ Personal Communication: Oral response
_______ Matching
support two levels of performance. (0 and 1). Fill-in
from students with teacher observation and the
_______ Multiple-Response*
the blank or short answer.
recording of performance on a grid, checklist, or
_______ Fill-in the Blank *
______Minimal to Medium Open-Ended Constructed rubric.
Response Items: Usually support three or four levels
_______ Performance event (task) using a written
* List of choices provided.
of performance. (0,1,2) or (0,1,2, 3)
prompt with a scoring guide.
_______ Extended Constructed Response: Very close
Note: If constructed properly, a multipleto being a performance event. Usually support four
_______ Student demonstration coupled with
choice item has the capability of measuring
to five levels of performance.
teacher observation and the recording of
higher-levels of cognitive processes.
performance on a grid, checklist or rubric.
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7. Selected Response: Write Test Items:

8. Constructed Response: Write Test Items:

9. Performance or Personal Communication Write
Test Items:

Give correct answers.
Create Scoring Rubrics
Create Scoring Rubrics.
10. Define Achievement Levels: Describe how information from the scoring guides can be used collectively to determine achievement levels for students.
These levels will be used in the Data Team Process. (In example below, students complete a 7 question formative assessment. Questions 1-5 are selected
response, and questions #6 and #7 are constructed response items with either 3 pt or 4 pt rubrics for scoring)
Proficient & Higher
Correct answers on all 5 SR items, at least 2 out of 3 on CR item #6, and at least 3 out of 4 on CR item #7
Close to Proficient
Correct answers on at least 3-4 SR items, at least 2 out of 3 on CR item #6, and at least 2-3 out of 4 on CR item #7
Far to Go
Correct answers on 1-2 of 5 SR items, at least 1 out of 3 on CR item #6, at least 1 out of 4 on CR item #7
Intervention
Correct answers on 0-1 SR items, OR 0-1 out of 3 on CR item #6, OR 0-1 on CR item #7
Proficient & Higher
Close to Proficient
Far to Go
Intervention
11. Review and Revise……Exchange tests with another group. Use a critique form to evaluate the overall quality of the assessment as well as the individual
items within the test. Make suggestions and return test to writers for them to make suggested revisions.
NEXT STEPS:
12. Give the Pre-Assessment to students and collaboratively score—begin the DT process by charting the results for each teacher and for sub-populations.
13. Evaluate the students understanding of the BIG ideas as you go along with the unit of study by using the Essential questions…an indicator of what’s
happening as you continue with the unit of study.
14. Give the Post-Assessment to students and collaboratively score----chart post test results. Compare Pre-Test Results with Post-Test Results. Determine next
steps.

Adapted from Ainsworth, L. & Viegut, D. (2006). Common formative assessment: How to connect standards-based instruction and assessment.
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Common Formative Assessment Development Process (Module 2 is Yellow) (Module 3 is Pink)
1. Topic or unit:

2. Identify the standards to be addressed in this topic or unit.

3. Select a standard to be commonly assessed and write it in this
box. To gain a better understanding, underline the nouns and circle
the verbs.

Describe what a student would know, understand and be able to do if
he/she mastered the standard.

Create learning targets using student friendly language. “I can statements.”

4. List your BIG ideas.

5. Write an essential question/s with the corresponding BIG idea (BIG ideas
answer the essential questions)

6. Learning Target/Test Item Match: Based on the Learning Targets and Definition of Mastery (See #3), choose the types of test items that will
work best to measure mastery. Place checkmarks in the appropriate boxes below.
Selected Response Items
Constructed Response Items
Performance or Personal Communication
_______ True false
_______ Closed Constructed Response: Lend
_______ Multiple Choice
themselves to a right or wrong answer. Usually
_______ Personal Communication: Oral response
_______ Matching
support two levels of performance. (0 and 1). Fill- from students with teacher observation and the
_______ Multiple-Response*
in the blank or short answer.
recording of performance on a grid, checklist, or
_______ Fill-in the Blank *
______Minimal to Medium Open-Ended
rubric.
Constructed Response Items: Usually support
_______ Performance event (task) using a written
* List of choices provided.
three or four levels of performance. (0,1,2) or
prompt with a scoring guide.
(0,1,2, 3)
Note: If constructed properly, a multiple- _______ Extended Constructed Response: Very
_______ Student demonstration coupled with
choice item has the capability of
close to being a performance event. Usually
teacher observation and the recording of
measuring higher-levels of cognitive
support four to five levels of performance.
performance on a grid, checklist or rubric.
processes.
1

7. Selected Response: Write Test Items:

8. Constructed Response: Write Test Items:

9. Performance or Personal Communication Write
Test Items:

Give correct answers.
Create Scoring Rubrics
Create Scoring Rubrics.
10. Define Achievement Levels: Describe how information from the scoring guides can be used collectively to determine achievement levels for
students. These levels will be used in the Data Team Process. (In example below, students complete a 7 question formative assessment.
Questions 1-5 are selected response, and questions #6 and #7 are constructed response items with either 3 pt or 4 pt rubrics for scoring)
Correct answers on all 5 SR items, at least 2 out of 3 on CR item #6, and at least 3 out of 4 on CR item #7
Proficient & Higher
Correct answers on at least 3-4 SR items, at least 2 out of 3 on CR item #6, and at least 2-3 out of 4 on CR item #7
Close to Proficient
Correct answers on 1-2 of 5 SR items, at least 1 out of 3 on CR item #6, at least 1 out of 4 on CR item #7
Far to Go
Correct answers on 0-1 SR items, OR 0-1 out of 3 on CR item #6, OR 0-1 on CR item #7
Intervention
Proficient & Higher
Close to Proficient
Far to Go
Intervention
11. Review and Revise……Exchange tests with another group. Evaluate the overall quality of the assessment as well as the individual items within
the test. Make suggestions and return test to writers for them to make suggested revisions.
NEXT STEPS:
12. Give the Pre-Assessment to students and collaboratively score—begin the DT process by charting the results for each teacher and for subpopulations.
13. Evaluate the students understanding of the BIG ideas as you go along with the unit of study by using the Essential questions…an indicator of
what’s happening as you continue with the unit of study.
14. Give the Post-Assessment to students and collaboratively score----chart post test results. Compare Pre-Test Results with Post-Test Results.
Determine next steps.

Adapted from Ainsworth, L. & Viegut, D. (2006). Common formative assessment: How to connect standards-based instruction and assessment.
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Common Formative Assessment Development Process
1. Topic or unit:

2. Identify the standards to be addressed in this topic or unit.

3. Select a standard to be commonly assessed and write it in this box.
To gain a better understanding, underline the nouns and circle the
verbs.

Describe what a student would know, understand and be able to do if
he/she mastered the standard.

Create learning targets using student friendly language. “I can
statements.”

4. List your BIG ideas.

5. Write an essential question/s with the corresponding BIG idea (BIG
ideas answer the essential questions)

6. Learning Target/Test Item Match: Based on the Learning Targets and Definition of Mastery (See #3), choose the types of test items that will
work best to measure mastery. Place checkmarks in the appropriate boxes below.
Selected Response Items
Constructed Response Items
Performance or Personal Communication
_______ True false
_______ Closed Constructed Response: Lend
_______ Personal Communication: Oral response
_______ Multiple Choice
themselves to a right or wrong answer. Usually
from students with teacher observation and the
_______ Matching
support two levels of performance. (0 and 1). Fill- recording of performance on a grid, checklist, or
_______ Multiple-Response*
in the blank or short answer.
rubric.
_______ Fill-in the Blank *
______Minimal to Medium Open-Ended
_______ Performance event (task) using a
Constructed Response Items: Usually support
written prompt with a scoring guide.
* List of choices provided.
three or four levels of performance. (0,1,2) or
Note: If constructed properly, a multiple- (0,1,2, 3)
_______ Student demonstration coupled with
choice item has the capability of
_______ Extended Constructed Response: Very
teacher observation and the recording of
measuring higher-levels of cognitive
close to being a performance event. Usually
performance on a grid, checklist or rubric.
processes.
support four to five levels of performance.
1

7. Selected Response: Write Test Items:

8. Constructed Response: Write Test Items:

9. Performance or Personal Communication Write
Test Items:

Give correct answers.

Create Scoring Rubrics

Create Scoring Rubrics.

10. Define Achievement Levels: Describe how information from the scoring guides can be used collectively to determine achievement levels for students. These
levels will be used in the Data Team Process. (In example below, students complete a 7 question formative assessment. Questions 1-5 are selected response,
and questions #6 and #7 are constructed response items with either 3 pt or 4 pt rubrics for scoring)
Correct answers on all 5 SR items, at least 2 out of 3 on CR item #6, and at least 3 out of 4 on CR item #7
Proficient & Higher
Correct answers on at least 3-4 SR items, at least 2 out of 3 on CR item #6, and at least 2-3 out of 4 on CR item #7
Close to Proficient
Correct answers on 1-2 of 5 SR items, at least 1 out of 3 on CR item #6, at least 1 out of 4 on CR item #7
Far to Go
Correct answers on 0-1 SR items, OR 0-1 out of 3 on CR item #6, OR 0-1 on CR item #7
Intervention

Proficient & Higher
Close to Proficient
Far to Go
Intervention
11. Review and Revise……Exchange tests with another group. Use a critique form to evaluate the overall quality of the assessment as well as the
individual items within the test. Make suggestions and return test to writers for them to make suggested revisions.
NEXT STEPS:
12. Give the Pre-Assessment to students and collaboratively score—begin the DT process by charting the results for each teacher and for subpopulations.
13. Evaluate the students understanding of the BIG ideas as you go along with the unit of study by using the Essential questions…an indicator of
what’s happening as you continue with the unit of study.
14. Give the Post-Assessment to students and collaboratively score----chart post test results. Compare Pre-Test Results with Post-Test Results.
Determine next steps.

Adapted from Ainsworth, L. & Viegut, D. (2006). Common formative assessment: How to connect standards-based instruction and assessment.
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Definition

Facts/Characteristics

Learning Target

Examples

Nonexamples

Concepts

Skills

(What students need to know)

(What students must be able to do)

Bloom’s or DOK

