Example 
Using ETLPs to Differentiate Based on Integrated Data Analysis
The 9th grade social studies collaborative team meets to develop a common formative assessment. They predetermine cut scores to separate students’ levels of mastery into 4 proficiency groups: Proficient, Close to Proficient, Far from Proficient, and Intervention. The assessment is administered to the students. Each teacher grades the assessment for his or her students, and places the students in the appropriate proficiency group based on his or her scores. They use a common document to chart where each teacher’s students fall by proficiency group. Students names are added to the chart.
Each teacher also keeps track of incidents of classroom managed/minor unexpected behaviors as well as more serious behavior incidents that resulted in an Office Discipline Referral (ODR). Included in the information that they collect are the type of behavior, time of day/activity, location of behavior incident, student involved, consequence, and possible motivation. 
Prior to the meeting, each teacher tallies the number of behavior incidents per student, and adds these numbers in parentheses next to the student’s name on the proficiency level chart. They only count behaviors that occurred since the last data cycle. 
[bookmark: _GoBack]The team meets on the first Wednesday of the month for their data meeting. They bring their proficiency chart, graded common formative assessments, classroom managed/minor unexpected behavior records, and Office Discipline Referral reports for their students. 
As they dig into the data, the team notices that students in the “Far from proficient” group have engaged in a disproportionate number of classroom managed/minor behaviors and office managed/major behaviors (ODRs) during social studies. An item analysis of scores for these students on the CFA suggests that these students tended to do poorly on items that required them to read and comprehend a reading passage. In addition, an analysis of the behavior data suggests that students in this group tended to engage in disruptive behavior during classroom activities that required students to read. The team infers that students in this group tends to engage in escape motivated, disruptive behaviors during activities that demand independent reading ability because they are struggling readers. A review of common consequences supports this inference, because several of these behavior incidents resulted in the student being removed from class.
The team realizes that they need to address three separate problems: 1) their inference that the students are not reading at grade level; 2) the students need to access the curriculum; and 3) the students need to follow the behavior expectations. The team appreciates that they are not reading specialists, and that their suspicion that the students are struggling readers is based on an inference. They, therefore, decide that they will refer the students to the school’s reading resource teacher for additional diagnostic testing and possible additional reading supports. 
In the meantime, they still have an obligation to ensure that the students have access to the social studies content. They refer to the Behavior ETLP 8: Adjusting Task Difficulty, and find several different modalities through which the students can access the social studies content (videos, recordings, computer-assisted learning), and demonstrate mastery of content (oral presentation, multimedia presentation, videos). Two team members volunteer to search for existing media that cover the curriculum, and either recording their own media to fill gaps, or selecting alternative instructional strategies (cooperative learning, prereading, etc.).
In addition, the team acknowledges that they need to provide the students with reteaching of the expectations and teach them acceptable alternative behaviors, such as signaling a need for a break. Furthermore, they need to identify strategies to address unexpected behavior in the classroom, while continuing instruction, so as to avoid interrupting instruction and inadvertently reinforcing unexpected behaviors. Finally, they agree to focus on providing these students with increased reinforcement when they catch them engaging in the expected behaviors. 
The team writes a S.M.A.R.T. goal that includes how they will evaluate the success of their plan. They then write their action steps into an action plan format. This will help them to hold themselves accountable for implementing the plan. Included in the action plan are results indicators for plan implementation (lessons that include alternative instructional modalities; records that expectations and alternative behaviors were taught), and student outcome measures (“Do Nows,” “Exit Tickets,” “Checks for Understanding,” and a mid-unit assessment). 
Finally, they set a date to begin implementing their plans, set a date for evaluating the effectiveness of the plan, and set three intermediate dates to meet back, briefly, to review their results indicators to determine whether they need to make any modifications to their plan. 

Instructions: answer the following questions: 
1. What is the problem? 										

2. Why do they think the problem is occurring? 							

3. What are they doing about the problem? 																															

4. How will they know if the plan worked? 								
