Note: because this is a behavior module, this example will focus on climate and behavioral outcomes; a DLT would most likely set goals around academic goals, as well.
The District Leadership Team (DLT) of a medium sized Missouri School District meets in June to begin setting district improvement goals for the coming school year. Their focus at this meeting is behavior and climate. They will set district improvement goals around academics in the early fall, when the results of the state accountability test are released.
The team reviews three important district functions related to climate, behavior and the district mission:
1. Graduate students who have a path to success (college and career ready)
2. Create safe and orderly learning environments where teachers can teach and students can learn.
3. Ensure equitable outcomes for all students.

The team generates questions around each of these functions.
1. Graduate students who have a path to success (college and career ready)
a. Are students graduating on time?
b. Do students have the “soft skills” required to succeed in college or career?
2. Create safe and orderly learning environments where teachers can teach and students can learn.
a. Are students following behavioral expectations at school?
b. Are students excluded from instruction in consequence of unexpected behaviors?
c. Do students feel safe at school?
d. Do students feel connected to school?
e. Do students have positive relationships with each other?
f. Do students have positive relationships with staff?
3. Ensure equitable outcomes for all students.
a. Are consequences of unexpected behaviors the same for all students and student demographic groups?
b. Are special education and gifted and talented placement rates similar for all demographic groups?

Based on these questions, the team determines what sources of data will best help them to answer these questions:
1. Graduate students who have a path to success (college and career ready)
a. Are students graduating on time?
i. 4-year graduation rates
b. Do students have the “soft skills” required to succeed in college or career?
i. Expectations (aligned with the soft skills)
ii. 
2. Create safe and orderly learning environments where teachers can teach and students can learn.
a. Are students following behavioral expectations at school?
i. Big 5 ODR reports
b. Are students excluded from instruction in consequence of unexpected behaviors?
i. ISS reports
ii. OSS reports
iii. Time sheets for Intervention Rooms
iv. Buddy Room logs
c. Do students feel safe at school?
i. School Climate Survey Reports
d. Do students feel connected to school?
i. School Climate Survey Reports
e. Do students have positive relationships with each other?
i. School Climate Survey Reports
f. Do students have positive relationships with staff?
i. School Climate Survey Reports
3. Ensure equitable outcomes for all students.
a. Are consequences of unexpected behaviors the same for all students and student demographic groups?
i. Risk Indices, Risk Ratios, and Compositional Effects for metrics for each of the following:
1. ODRs
2. ISS
3. OSS
4. Expulsion
b. Are special education and gifted and talented placement rates similar for all demographic groups?
i. Risk Indices, Risk Ratios, and Compositional Effects for metrics for each of the following:
1. Special Education Referrals
2. Special Education Placement
3. Gifted and talented Referrals
4. Gifted and Talented Replacement

The data review suggests that suspensions are high, and the team decides that one of their goals will be to reduce suspensions by 10% in the coming school year. 
  To analyze the data, the team starts by looking at the data on ODRs that resulted in suspensions. They disaggregate this data by behavior, location, time, and student demographic groups. The thing that jumps out at them is that while students who engage in more serious and dangerous behaviors are more likely to be suspended, the majority of the behaviors and resulting suspensions are for classroom disruptions. This leads them to ask, “why are so many students being suspended for classroom disruptions?” They generate several hypotheses:
1. Policies force administrators to over use suspension as a response to office managed behaviors
2. Administrators lack the knowledge of alternatives to suspension as a consequence to less serious behaviors.
3. Implicit bias is causing students from certain demographic groups to be suspended disproportionately.
To test theses hypotheses, the DLT reviewed policies, suspension rates by school, and Risk Indices, Risk Ratios, and compositional effects for ODRs and suspensions (aggregate for the district and by school).
The data analysis of equity data showed some disproportionality, but the over reliance on suspension appeared to be fairly widespread, and cut across all demographic groups. A review of the code of conduct showed that principals were required to suspend students for certain offenses, and that suspension was an option for disruption. 
The team followed up with an anonymous survey of all building administrators asking them to list alternatives to suspension. The responses were somewhat typical, and tended to be punishment oriented: detention, phone calls home, community service, In School Suspension, etc.
The team decided on the following districtwide goals to reduce suspensions for the coming school year:
1. Revise the code of conduct to require administrators to use alternatives to suspension for all non-violent offenses.
2. Implement Districtwide Positive Behavior Support, a proactive, preventative approach to student behavior 
3. Train administrators to develop and implement a menu of instructional alternatives to suspension
4. Monitor data on exclusionary discipline, and provide coaching and support for administrators who continued to rely on suspension for non-violent offenses
The team put the goals into a 3-year action plan that included action steps, individuals responsible, timelines, and resources needed. The goals were layered in so that some goals would be completed before others.
Results indicators for revising the code of conduct included:
1. Meeting minutes of the discipline committee charged with drafting the revised code of conduct.
2. ODR and suspension rates in aggregate and by school
Results indicators for implementing Districtwide Positive Behavior Support included:
1. Monthly meeting agenda of districtwide and schoolwide committees
2. ODR and suspension rates in aggregate and by school
Results indicators for training administrators in developing and implementing a menu of instructional alternatives to suspension included:
1. Professional Development Agenda
2. Administrator decision on ODRs
Finally, the results indicators for providing tiered support for administrators who overly relied on suspension included
1. Coaching logs
2. ODR and suspension rates in aggregate and by school

The team decided to progress monitor plan implementation quarterly. They decided they would evaluate the plan for each of the specific goals when they reached the deadline for achieving the goal.
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	EF1: Educators establish collaborative process for collecting data.

	EF2: Educators implement a process for examining and interpreting data.


	EF4: Educators use and act upon data by incorporating teaching and learning data into instruction and adjusting instruction accordingly.


	EF3: Educators determine instructional action steps.





